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Long-Term Targets Addressed (Based on NYSP12 ELA CCLS) 

I can determine the meaning of words using clues from the story. (RL.3.4) 

I can identify the main message or lesson of a story using key details from the text. (RL.3.1) 

I can use literary terms to describe parts of a story or poem (e.g., chapter, scene, stanza). (RL.3.5) 

Supporting Learning Targets Ongoing Assessment 

• I can use context clues to determine the meaning of words in Peter Pan. 

• I can identify the setting, characters, and events of Chapter 2 of Peter Pan.  

• I can identify key details in Chapter 2 that capture my imagination. 

• Chapter 2: Character Vocabulary recording form 

• 5Ws recording form 
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Agenda Teaching Notes 

1. Opening 

A. Engaging the Reader: Favorite TDQ Response 

from Chapter 2 (7 minutes) 

B. Unpacking the Learning Targets (3 minutes) 

2. Work Time 

A. Introducing Character Vocabulary: Chapter 2 

Words (10 minutes) 

B. Read-aloud: Introducing Chapter 3 (10 

minutes) 

C. Independent Reading: Where, When, Who, 

What and Words of Chapter 3 (25 minutes)   

3. Closing and Assessment 

A. Updating Where/When/Who/What Anchor 

Chart (5 minutes) 

B. Debrief: Revisit Character Vocabulary (5 

minutes) 

4. Homework 

A. Lesson 4 Homework 

• As stated in earlier teaching notes, some students may need more support than their reading partner can 

provide. Consider the following:  

1. Pull several partnerships together for guided support during their reading.  

2. Devote an instructional aide or another adult’s time to supporting students as they read the chapters 

aloud. This gives students guidance with both decoding and comprehension. 

3. After students have made their first attempt on their own, find another time in the day to review sticking 

points they had to support their comprehension.  

4. Utilize audio recordings to provide students with more exposure to the text. 

5. Use guiding reading time to supplement the work and targets of the module. 

• This is the final day of the reading cycle of Chapter 2. During this lesson, students focus on character 

vocabulary; however, they will not go into depth about character traits. They will do that in later in the unit. 

The work for Chapter 2 spanned over three lessons since this was the first chapter that students truly worked 

with. Going more slowly with the first chapters is necessary. 

• Lesson 3 homework was to answer text-dependent questions, however there was an alternate homework 

allowing students to select a favorite excerpt from chapter 2. Depending upon which homework assignment 

was used, there are two choices for Opening A. 

• Closing and Assessment B is optional.  

• In Lesson 1, it was mentioned about the need for a classroom word wall to display character trait words for the 

four main characters: Peter, Wendy, Tinker Bell, and Captain Hook. Additionally, a fifth and sixth category 

could be for the pirates and lost boys. Make sure this word wall is set and ready to be used starting in Lesson 5. 

Also, students will get their own personal copy of the word wall that they will have to maintain that will have 

the same information as the classroom word wall. They can make use of this as they write for various reasons 

during the module. 
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Lesson Vocabulary Materials 

capture my imagination, tidy (p.10), 

jealous (p.14), soothingly (p.15) 

 

As well as various words and phrases 

on Chapter 3 Word Buddy 

• Students’ Peter Pan journals/notebooks  

• Students’ Lesson 3 Homework 

• Classic Starts edition of Peter Pan (book; one per student and one for teacher use) 

• Chapter 2 Character Vocabulary recording form (one per student) 

• Chapter 2 Character Vocabulary recording form (answers, for teacher reference) 

• Students’ Chapter Reading Task Cards (from lesson 2) 

• 5Ws recording form (one per student; new sheet for chapter 3 work) 

• Sticky notes (optional for Work Time C) 

• Word Buddy for Chapter 3 (one per student) 

• Where/When/Who/What anchor chart (used since lesson 2; add a new row for Chapter 3) 

• Where/When/Who/What: Sample for Chapter 3 (for teacher reference) 

• Lesson 4 Homework (one per student) 

Supplemental Materials 

• Chapter 3 Text-Dependent Questions (for optional use) 

• Chapter 3 Text-Dependent Questions (with sentence starters) 

• Chapter 3 Text-Dependent Questions (answers, for teacher reference) 

• Quick Write 4 (for optional use) 
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Opening Meeting Students’ Needs 

A. Engaging the Reader: Favorite TDQ Response from Chapter 2 (7 minutes)  

• Gather students together as a group, making sure they have their copy of Classic Starts edition of Peter Pan as well as 

their Lesson 3 Homework. Ask students to locate the response from their homework that they feel is the strongest 

example of a solid evidence-based answer. Once students have made their choice, invite them to write the question number 

on a sticky note and place it on shoulder. With their homework in hand, direct students to use the mix-and-mingle protocol 

to share their chosen response but only with students who selected a different question. 

• Call on a few students to share the name of any student whose response really impressed them. Share a couple of these 

whole group. Push students to name what specifically makes a response a quality example of an evidence-based answer.  

• Review homework ahead of time for 

struggling learners or ELLs. Help 

them select their strongest response 

and rehearse with them in 

preparation for the sharing step. 

A. Engaging the Reader: Favorite Excerpts from Chapter 2 (7 minutes)  - ALTERNATE 

• Gather students together as a group making sure they have their copy of Classic Starts edition of Peter Pan. Ask students to 

locate the excerpt they selected to read for homework. Once students have found the excerpt, invite them to share with a 

partner what they read and why they chose it.  

• Call on a few students to share a bit of their excerpt and why they selected it.  

• Tell students that they will continue to think about their favorite parts of the text both in today’s lesson and throughout the 

module. 

• Consider offering a sentence frame 

or starter to assist students with 

language production and provide 

the structure required. For example, 

“I chose to read _____, 

because____________.” 

B. Unpacking the Learning Targets (3 minutes) 

• Read each of the learning targets aloud. After each one, ask the students to identify the key ideas in the target. For the first 

target, students should pull out the idea that they will be learning new words. This is not a new target for students, so the 

general idea should be familiar. 

• Using total participation techniques, 

such as cold calling or equity sticks, 

encourages a wider range of voices 

in whole-class shares. 
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Work Time Meeting Students’ Needs 

A. Introducing Character Vocabulary: Chapter 2 Words (10 minutes) 

• Distribute the Chapter 2 Character Vocabulary recording form to students. Tell students that each of the words 

listed helps us to better understand a little about the characters in the chapter.  

• Remind students that they can determine the meaning of these words by looking at clues in the story around the word 

(context clues).  

• Read the first sentence aloud: “‘He really is quite messy,’ said Wendy, who was a very tidy child.” Ask students to Think-

Pair-Share what the word tidy means and cold call a few students to share their thinking.  

• Ask students to take 5 minutes to work on the term tidy and the two words below from the chapter with their reading 

partner.  

• Allow students to share whole class to check understanding for all. Listen for definitions such as: 

– tidy: clean or neat; Wendy is not like Peter Pan who is described as messy. The opposite of messy is clean. 

– jealous: wanting something someone else has, envious; Mr. Darling was jealous because other people made more money 

than he did and he thought the kids loved Nana more than him. 

– soothingly: in a calming way; Mrs. Darling replied soothingly to Michael by agreeing with him that the nightlights would 

protect the children. She was being reassuring to her child so he wouldn’t be afraid of the dark. 

• Increase interactions with 

vocabulary in context. This 

increases rate of vocabulary 

acquisition for ELLs and other 

students. 

• If necessary, model with the word 

tidy. The texts says, “‘He really is 

quite messy,’ said Wendy, who was 

a very tidy child.” Think aloud: 

“When I read this sentence, I know 

that it’s saying that Peter Pan is 

messy. It also says that Wendy is 

not like Peter because she is tidy. 

The opposite of messy is clean, so 

tidy must be a word that means 

‘clean or neat.’ Wendy likes things 

clean and tidy, unlike Peter.”  

B. Read-aloud: Introducing Chapter 3 (10 minutes) 

• Ask students to open their Peter Pan books to Chapter 3, page 17. Invite them to read along as you read aloud. The purpose 

of this read-aloud is student engagement and modeling of fluency, and therefore there should be no pauses for discussion, 

explanation, or questioning. 

 

C. Independent Reading: Where, When, Who, What and Words of Chapter 3 (25 minutes)   

• Distribute a fresh copy of the 5Ws recording form to students.  

• Direct students to have out their Chapter Reading Task Card (from Lesson 2) to provide a focus for their reading of 

Chapter 3. Remind students about how the structure of reading partners works.  

– Their reading partner will be someone next to them to support their reading.  
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Work Time (continued) Meeting Students’ Needs 

– They will not read the text aloud with their partner, but their partner is available to help them if they get stuck on a word 

or if a part is confusing to them.  

– Their partner will also be their discussion buddy at the end of the reading time.  

• Point out to students that as they study this chapter book each day, they will hear the text read aloud, will read on their own, 

and will discuss some sections with their reading partner. Remind them that one of their goals for this year is to be able to 

read increasingly challenging text independently. Tell them you will support them and that they will almost always reread 

and discuss the chapters with others. 

• Students will record unfamiliar words as they read in the upper portion of the 5Ws recording form. Additionally, students 

will be tracking the characters, setting, and key events for the chapter on the Where/When/Who/What part of the recording 

form. Tell students they may use sticky notes if they would like to keep track of the setting, characters, and events as they 

read. Make sure they know to not be recording them on the recording form until they work with their partner.  

• Give students 15 minutes to read the chapter. Remind students that as with the other texts they have read, they will read 

portions of the chapters multiple times. Right now their goal is just to figure out the setting, the main characters, and the 

important events. By naming these aspects, they get at the ‘gist’ of the chapter.  

• As students read, circulate and provide guidance and support as needed. Students may need reminders about partner 

reading norms (e.g., not reading aloud to each other), and struggling readers may need an adult to read portions of the text 

aloud to them. Encourage students who might struggle to follow events in a longer text to use sticky notes to track the gist as 

they read. 

• If students finish early, they may reread the chapter or portions of it or they may continue reading in their independent 

reading for this unit. Students could also identify an excerpt from within the current chapter to use for fluency practice 

(encourage this).  

• After 15 minutes of independent reading, invite students to pair up with their reading partner and discuss their ideas about 

the where, when, who, and what of Chapter 3 (step 1 of the partner work). As they discuss the aspects of the chapter, they 

should complete their Where/When/Who/What recording forms. Students should be prepared to help fill in the class 

anchor chart. Students should complete step 2 of the partner work as well. When they’re ready for that step, they can come 

get a copy of the Word Buddy for chapter 3. 

• While students read Chapter 3, 

there are two possible ways to 

support them: 

a. Invite students to read aloud an 

excerpt from wherever they are 

in the text. This will allow you to 

assess and coach them in their 

fluency.  

b. Ask students: “What is 

happening in the chapter so far? 

Where is this taking place? Who 

are the main characters, and 

what are they doing?” This will 

allow you to see how students 

are progressing with the 

learning target. 



 

 

GRADE 3: MODULE 3A: UNIT 1: LESSON 4 

Continuing to Read and Imagine: Chapter 3 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U1:L4  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) April 2015  •  7   
 

 

Closing and Assessment Meeting Students’ Needs 

A. Updating Where/When/Who/What Anchor Chart (5 minutes) 

• Gather students together with their 5Ws recording forms and invite them to reference it as the class updates the 

Where/When/Who/What anchor chart for Chapter 3. Ask students to share with the whole class their ideas for the 

important characters, events, and settings for this chapter. (A sample is provided in Supporting Materials for teacher 

reference.) Invite students to make adjustments to their own recording forms if needed. 

• Try to rehearse with some 

struggling learners or ELLs an idea 

that can contribute to the anchor 

chart (to increase interactions for 

these students). 

B. Debrief: Revisit Character Vocabulary (5 minutes) 

• Briefly revisit the vocabulary words from Work Time A. Ask students to use to think about the words jealous and soothingly 

in new contexts. Invite students to Think-Pair-Share: “Based on what you know about the meanings of the words jealous and 

soothingly, describe a person in a book or someone you know in real life who seems jealous or has acted soothingly.” 

 

 

 

Homework Meeting Students’ Needs 

• Read aloud your favorite part or page from Chapter 3 to someone at home or on your own in front of a mirror. Share why 

you chose the excerpt you selected. Reading aloud is how to practice your fluency. As you read aloud, pay attention to the 

following: accuracy, phrasing, rate, punctuation, and expression. 

• Choose 1 detail from chapter 3 that caught your attention. Explain how the detail captured your imagination as a reader.  
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Chapter 2 Character Vocabulary 

 

Name: 

Date: 

 

Learning target: I can use context clues to determine the meaning of words in Peter Pan. 

 

1. tidy (p.10) 

“He really is quite messy,” said Wendy, who was a very tidy child. 

What do you think this 

word means? 

What clues help to 

determine the meaning? 

What does this tell you about 

the character? 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

2. jealous (p.14) 

“And poor Mr. Darling, too. He was frustrated and jealous—about other people doing better in the 

stock market, and about the children loving nana so very much—possibly more than him.” 

What do you think this 

word means? 

What clues help to 

determine the meaning? 

What does this tell you 

about the character? 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 



 

 

GRADE 3: MODULE 3A: UNIT 1: LESSON 4 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U1:L3  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) April 2015  •  10   
 

Chapter 2 Character Vocabulary 
 

3. soothingly (p.15) 

“This was something Mrs. Darling had told the children in the past, so she couldn’t very well take it 

back now.” That’s right, she said soothingly. “Night lights are the eyes a mother leaves behind at 

night to watch over her babies.” 

What do you think this 

word means? 

What clues help to 

determine the meaning? 

What does this tell you 

about the character? 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 

 

____________________________ 

____________________________ 

____________________________ 

____________________________ 
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Chapter Reading Task Card 
 

15 minutes: Read the chapter. 

As you read the chapter: 

1. Keep track of the words you wonder about by recording them in the 

chart at the bottom of the recording form. 
 

2. Make sure you are thinking about… 

 Where: What is the setting? 

 When: When does the action take place? 

 Who: Who are the active characters? 

 What: What is/are the important event(s) of the chapter? 
 

 

Keep this in mind as you read today because after you read, you will discuss all 
of this with your partner. 

 

10 minutes: Work with your partner. 

After you finish reading: 

1. Work with your partner and discuss your ideas about the characters, 

setting, and events of the chapter. As you work, complete the 

Where/When/Who/What part of the recording form. You do not need 

to write full sentences. Be prepared to help fill in the class anchor 

chart. 
 

2. Review the words you collected on your recording form. Compare them 

with your partner’s. Use your Word Buddy document for the chapter to 

clarify the meaning of the words. 
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Chapter 3 Word Buddy 

 

Name: 

Date: 

 

Note: The words “huffed” and “naughty” are words that students use actively in Lesson 5. Do not 

reveal to students the meanings of those words. 

 

1. contagious: page 17 

Sentence in the story Meaning of the bold word or phrase 

It yawned and, yawns being contagious, the 

other two lights promptly yawned as well. 

“contagious” means able to be spread from one 

to another; catching 

It yawned and, yawns being able to spread from one to another, the other two lights 

promptly yawned as well. 

 

2. promptly: page 17 

Sentence in the story Meaning of the bold word or phrase 

It yawned and, yawns being contagious, the 

other two lights promptly yawned as well. 

“promptly” means immediately or right away 

It yawned and, yawns being contagious, the other two lights immediately yawned as well. 

 

3. fairy: page 18 

Sentence in the story Meaning of the bold word or phrase 

Inside was a fairy, no bigger than your hand. 

Her name was Tinker Bell. 

“fairy” means an imaginary tiny creature in 

human form, thought to have magic powers 

Inside was an imaginary tiny creature in human form, no bigger than your hand. Her name 

was Tinker Bell. 
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Chapter 3 Word Buddy 

 

4. chest of drawers: page 18 

Sentence in the story Meaning of the bold word or phrase 

Tink told Peter that she had just spotted his 

shadow in the chest of drawers. 

“chest of drawers” means dresser (a place to 

keep clothes) 

Tink told Peter that she had just spotted his shadow in the dresser. 

 

5. overrated: page 20 

Sentence in the story Meaning of the bold word or phrase 

The funny address and the lack of letters had 

bothered him briefly, but mothers, he felt, were 

overrated. 

“overrated” means exaggerated or to consider 

more valuable than it really is 

The funny address and the lack of letters had bothered him briefly, but mothers, he felt, were 

considered as more valuable than they really are. 

 

6. acorn button: page 22 

Sentence in the story Meaning of the bold word or phrase 

Finally he dropped an acorn button into her 

hand. 

“acorn button” means the top part of an acorn; 

the cap of the acorn 

(acorn – the “nut” from an oak tree) 

Finally he dropped the top part of an acorn into her hand. 
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Chapter 3 Word Buddy 

 

7. angry blur: page 24 

Sentence in the story Meaning of the bold word or phrase 

“What’s she saying?” Wendy asked, watching 

the angry blur. “I do wish she’d stand still so I 

could see her! Will she be my fairy?” 

Tinker Bell is upset and doesn’t like Peter’s new 

friendship with Wendy. She is angry, darting around the 

room, flying about so quickly that she’s a blur (hard to 

see). 

“What’s she saying?” Wendy asked, watching the angry blur. “I do wish she’d stand still so I 

could see her! Will she be my fairy?” 

 

8. claimed: page 24 

Sentence in the story Meaning of the bold word or phrase 

He told her all about the lost boys, who had 

fallen out of their strollers when they were 

babies and had never been claimed. 

“claimed” means taken back; owned 

 

He told her all about the lost boys, who had fallen out of their strollers when they were babies and 

had never been taken back. 

 

9. jealousy: page 25 

Sentence in the story Meaning of the bold word or phrase 

Just like Mr. Darling, it seemed that the little 

fairy suffered from an enormous case of 

jealousy. 

“jealousy” means having a feeling of wanting 

what someone else has or can do 

Just like Mr. Darling, it seemed that the little fairy suffered from an enormous case of wanting 

what someone else has. 
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 Where / When / Who / What 

Sample for Chapter 3 

 

Where does this chapter take 

place? 

Who are the active characters 

in this chapter? 

What are the most important 

events in this chapter? 

In the nursery (children’s room) 

in the Darling house. 

 

One evening when  

Mr. and Mrs. Darling were at a 

dinner party 

Wendy 

Peter Pan 

Tinker Bell (Tink) 

Peter Pan and Tinker Bell enter 

the nursery at night. 

 

Peter searches for his shadow, 

finds it, and tries to put it back 

on but it doesn’t fit. 

 

He starts to cry which wakes 

Wendy. She helps him put his 

shadow back on. 

 

Peter and Wendy start talking, 

getting to know each other.  

 

Tinker Bell gets jealous of the 

attention Peter is paying to 

Wendy. 

 



 

 

GRADE 3: MODULE 3A: UNIT 1: LESSON 4 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U1:L3  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) April 2015  •  16   
 

Lesson 4 Homework 

 

Name: 

Date: 

 

Read aloud your favorite part or page from Chapter 3 to someone at home or on your 

own in front of a mirror. Share why you chose the excerpt you selected. Reading aloud 

is how you practice your fluency. As you read aloud, pay attention to the following: 

accuracy, phrasing, rate, punctuation, and expression. 
 

 

Details that capture a reader’s imagination are those that bring the story to life. 

They often contain vivid and precise language that help the reader feel like they’re a 

part of the story. Such details catch your attention and pull you in to the story. 

 

Choose 1 detail from Chapter 3 that caught your attention. Explain how the detail 

captured your imagination as a reader. 
 

 

Detail from page ____ 

 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

 

How (or why) did this detail capture imagination as a reader? 

 

____________________________________________________________________ 

____________________________________________________________________ 

____________________________________________________________________ 

 



 

 

GRADE 3: MODULE 3A: UNIT 1: LESSON 4 

 

Copyright © 2013 by Expeditionary Learning, New York, NY. All Rights Reserved. 

NYS Common Core ELA Curriculum  •  G3:M3A:U1:L3  •  November 2013 

CCI Enhanced Module (Williamsville Central Schools) April 2015  •  17   
 

Chapter 2 Character Vocabulary  

(Answers for Teacher Reference) 

1. tidy (p.10) 

“He really is quite messy,” said Wendy, who was a very tidy child. 

What does this word mean? What clues helped to determine 

the meaning? 

What does this tell you about the 

character? 

clean, neat Wendy sounds like she is not like 

Peter, so maybe she is the 

opposite. 

It tells me that Wendy really likes 

to have everything organized and 

clean. 

 

2. jealous (p.14) 

“And poor Mr. Darling, too. He was frustrated and jealous—about other people doing better in the stock market, and 

about the children loving nana so very much—possibly more than him.” 

What does this word mean? What clues helped to determine 

the meaning? 

What does this tell you about the 

character? 

Wanting what other people have Poor Mr. Darling—I know 

“jealous” must be something 

bad. 

He thinks other people are doing 

better than he is. 

It tells me that Mr. Darling 

doesn’t feel very good about 

himself. He wants what other 

people have. 

 

3. soothingly (p.15) 

“This was something Mrs. Darling had told the children in the past, so she couldn’t very well take it back now.” That’s 

right, she said soothingly. “Night lights are the eyes a mother leaves behind at night to watch over her babies.” 

What does this word mean? What clues helped to determine 

the meaning? 

What does this tell you about the 

character? 

In a soothing or kind way She is telling the children about 

night lights. 

She wants to watch over her 

babies. 

It tells me that Mrs. Darling loves 

her children and wants to take 

care of them. She tells them 

stories to help them feel safe. 
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Chapter 3 Text-Dependent Questions  

 

Name: 

Date: 

 

Directions:  

1. Read the questions carefully. 

2. Read the text and as you read, look for evidence that can be used to answer the questions.  

3. Write the answer in a complete sentence and use specific evidence from the text to support 
your thinking. 

 

1. How did Peter get his shadow back on? Use evidence from the text to support your 

thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

 

2. How does Tinker Bell feel about Wendy? How do you know? Use evidence from the 

text to support your thinking. 
 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 

________________________________________________________________________________________ 
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Chapter 3 Text-Dependent Questions 

(with sentence starters) 

 

Name: 

Date: 

 

Directions: Read the questions. Then reread Chapter 3. As you read, be looking for 

evidence that can be used to answer the text-dependent questions. 

 

1. How did Peter get his shadow back on? Use evidence from the text to support your 

thinking. 

 

 

According to the text, ______________ helps Peter put his shadow 

back on.  Peter wanted her to ___________ it on but she  ________ 

_________________________________________________. 

 

 

2. How does Tinker Bell feel about Wendy? How do you know? Use evidence from the 

text to support your thinking. 

 

 

The way Tinker Bell feels about Wendy is _____________________ 

_________________________________________________. 

I know this because Tinker Bell ____________________________ 

_________________________________________________. 
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 Chapter 3 Text-Dependent Questions 

 (Answers for Teacher Reference) 

 

 

1. How did Peter get his shadow back on? Use evidence from the text to support your 

thinking. 
 

Wendy puts Peter’s shadow back on for him. He wants her to glue it on but Wendy 
sews it on with her sewing kit. It only took her minutes but it was a bit wrinkly. 
 
 

2. How does Tinker Bell feel about Wendy? How do you know? Use evidence from the 

text to support your thinking. 

Tinker Bell does not like Wendy. When Peter lets her out of the drawer, she is mad. 

The text said she flew around “in a fury.” Tinker Bell was described as an “angry 

blur.” I know Tinker Bell doesn’t like Wendy because she calls her “a huge ugly girl. 

Tinker Bell also pulled Wendy’s hair. 
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Quick Write 4 

 

Name: 

Date: 

 

Peter tells Wendy that no one ever sends him letters. How do you think this makes him 

feel? 

 
_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

 

Who do you exchange letters with? 

 
_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

 

In today’s world, email is a more common way to communicate. Do you use email? 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 

_____________________________________________________________________ 


